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Behaviour & Positive Handling Policy

At Kandu Arts, behaviour is recognised as a vital form of communication. Our setting operates on a trauma-informed, attachment-aware, and relational framework. We believe that building safe, caring relationships and providing high-quality creative outlets are our primary tools for establishing a stable environment.
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1. Ethos, Purpose, and Legal Framework
This policy establishes the operational standards and legal frameworks for behaviour support, social expectations, and the use of physical intervention at Kandu Arts. In strict alignment with Keeping Children Safe in Education (KCSIE) 2026, Working Together to Safeguard Children 2026, the Children Act 1989/2004, the Equality Act 2010, and local Wiltshire Safeguarding Vulnerable People Partnership (SVPP) Procedures, this policy ensures a safe, respectful, and highly supportive alternative learning environment.
Staff Training Requirements: All staff receive annual training in safeguarding (KCSIE), trauma-informed practice, behaviour management, SEND/SEMH support, and de-escalation strategies. New staff receive full induction training before working directly with young people. 
At Kandu Arts, we work in an individualised, interest-led, and deeply relational way. We do not believe in traditional "zero-tolerance" or purely punitive behaviour management systems. Our core philosophy is built upon three foundational pillars:
1. Behaviour as Communication: We view dysregulation, emotional outbursts, or challenging behaviour not as wilful defiance or "bad" behaviour, but as a young person’s attempt to communicate an unmet need, overwhelming stress, or adaptive coping mechanism. Our task is to understand the meaning behind the behaviour and support the young person to self-regulate.
2. Unconditional Positive Regard (UPR) and Radical Acceptance: We accept and value every young person unconditionally as a human being, regardless of their behaviour. We explicitly separate "the deed from the doer". While we maintain safe and consistent behavioural boundaries, we ensure the young person knows they are respected, valued, and safe.
3. Trusting Relationships as the Mechanism for Growth: Many of our young people have faced histories of exclusion, instability, or trauma. Relational safety is established through consistent, authentic, and respectful interactions. Our higher staff-to-young person ratios and 1:1 sessions are structurally designed to allow these strong relationships to develop naturally.
2. Social Expectations and the 4 Respects Framework
While we meet every young person "where they are at" and avoid rigid, mainstream hierarchies, Kandu Arts maintains clear expectations for safety, mutual respect, and basic decency. To keep boundaries memorable and accessible for a fluid, daily-changing cohort, all student behavioural expectations are distilled into 4 Respects:
1. Respect Yourself: Actively protecting your own well-being, safety, and personal boundaries.
2. Respect Others: Treating peers, facilitators, visitors, and members of the public with consistent civility, kindness, and decency.
3. Respect the Space: Taking care of our physical environments, whether inside Kandu, off-site at the Kandu S.H.O.P., or during public park outreach.
4. Respect the Equipment: Valuing and preserving our shared creative assets, including the provision laptops, iPads, art tools, recording studio equipment, instruments, and cameras.
2.1 Inside the Provision Building (19A & B The Bridge, Chippenham, Wiltshire, SN15 1HA)
· Mutual Respect: All young people, staff, and visitors are expected to treat one another with decency and respect. Sarcasm, shouting, personal insults, or hostile language are not tolerated.
· Site and Equipment Safety: Young people are encouraged to take pride in our shared creative spaces and equipment. Intentional damage to instruments, recording gear, or property is a boundary breach that requires restorative repair.
· Shared Areas: Restrooms, the kitchenette, and communal spaces must be kept safe and clean. Kitchenette access for anyone under 18 requires direct staff supervision.
2.2 During Off-Site Provision and Community Outreach
Kandu Arts delivers structured sessions at off-site locations, including Monkton Park, John Coles Park, and the Kandu S.H.O.P. (Social Hub of Positivity). When in public spaces, the following rules apply:
· Representing the Provision: Young people are expected to respect members of the public, park users, and local business staff.
· Safety Boundaries: Young people must remain within the agreed geographical boundaries of the session (e.g., specific park areas) and must not wander off-site without permission.
· Anti-Social Behaviour: Vandalism, public disturbance, or aggressive peer interactions in public are strictly prohibited.
2.3 Expectations During Transit and Transportation
Where staff are authorised by the SLT to transport young people in their personal vehicles, the following strict guidelines must be adhered to:
· The Passenger-Side Rule: The young person must always sit in the rear passenger-side seat to maintain appropriate professional physical distance and allow optimal visibility via the rear-view mirror.
· Safe Conduct: Standard safety belts and, where necessary under current legislation, booster seats must be worn at all times. Young people must not distract the driver, tamper with vehicle controls, or open doors while the vehicle is in motion.
· Direct Journeys Only: All transportation must aim to be direct, with zero unscheduled stops (such as drive-thrus, shops, or unapproved drop-off locations). The exception to this is only welfare stops (toilet, medical needs, dysregulation, or an emergency). 
· Insurance: All staff vehicles must have the appropriate business insurance. See the Staff Behaviour Policy and Lone Working Policy for more details.
3. Clothing Boundaries, Autonomy, and Situational Literacy

3.1 Core Philosophy: Autonomy, Inclusion, and Context

At Kandu Arts, we practice Unconditional Positive Regard (UPR). Within our practice, UPR is the consistent basic acceptance, warmth, and non-judgemental support we offer to a young person, completely independent of their choices, presentation, or emotional state. We separate the young person from their presenting behaviours, ensuring they feel fundamentally valued and safe within our space at all times. Above all, we aim to be a genuinely safe space where all young people are accepted exactly for who they are, feeling fully empowered and free to express their true, authentic selves.

In line with this commitment, we fully respect our young people’s rights to bodily autonomy, identity, and individual expression. We explicitly reject the historical policing, social shaming, or standardisation of youth fashion or self-expression. This philosophy applies universally to all young people at Kandu Arts, including young women, young men, gender-diverse individuals, and both neurotypical and neurodivergent young people.

Rather than enforcing a restrictive dress code based on modesty or arbitrary compliance, we operate a "Dress for the Day" framework. We look at clothing through the Social Model of Disability for our neurodivergent profiles (such as Autism, ADHD, or PDA traits), recognising that rigid environmental demands or sensory overstimulation can disable their capacity to regulate. If a young person cannot wear specific clothing due to sensory processing sensitivities, or if certain textures cause distress, we do not view this as a behaviour issue. Forcing physical discomfort disables their capacity to regulate, focus, and engage. 

For our neurotypical young people, the same framework applies: clothing boundaries are never treated as a moral issue or a test of obedience. For all young people, regardless of their neurological profile or gender, clothing choices are treated neutrally as practical tools chosen to fit the context of our daily activities.

3.2 Situational Literacy 

Our ultimate goal is to prepare young people to navigate and cope in the real world without forcing them to succumb to outdated, patriarchal, or overly rigid standards. To strike this balance, staff aim to coach Situational Literacy (or strategic choice).

Our job is not to force young people to conform, but to give them the social data and tools to navigate a world that does. 

We teach young people that different spaces hold different unspoken rules, and that understanding how to code-switch between those spaces gives them power, safety, and control over how they are perceived in post-16 destinations, interviews, or public spaces. 

This applies equally to:
· Young Men: Coaching them on the real-world boundaries of professional spaces (e.g., tracking when sportswear, low-riding trousers exposing underwear, or hoods up are strategically disadvantages).
· Young Women & Gender-Diverse Youth: Coaching them on how to navigate spaces that may hold outdated biases regarding body exposure or gender expression, ensuring they retain their personal autonomy while protecting their future opportunities.

3.3 Directives for Staff Implementation

When a student’s clothing creates a safety risk or is vastly out of step with an environment, staff must prioritise the therapeutic relationship above compliance by following these protocols:
· No Body-Shaming Language: Staff must never use language implying a young person's body or underwear choices are "inappropriate," "distracting," or "indecent." The responsibility to avoid distraction lies entirely with the observer, never the student.
· No Public Comments: Never address clothing or coverage in front of peers. Conversations must always be private, low-stakes, and relational.
· Gender-Sensitive Communication: To prevent trauma triggers or perceived hyper-sexualisation, male staff members must not initiate direct, one-on-one conversations with young women regarding clothing coverage or undergarments. They must discreetly share any safety or situational concerns with a female colleague.
· Zero Exclusion: Ideally, a student is never isolated or sent home due to their outfit. We always attempt to find a collaborative solution together within Kandu Arts. Where clothing presents a direct health or safety risk in a specific activity or situation, staff may temporarily remove a young person from that activity while working collaboratively to find a safe solution.


3.4 Boundaries to Clothing Autonomy

The absolute boundary where autonomy must yield is safeguarding, physical safety, and the preservation of wellbeing. This is a functional, natural reality that applies equally to every young person. Staff must frame constraints around the specific environment and creative activities at Kandu Arts:
· Creative Art & Movie Making: If a student’s risks getting their clothes ruined by paint or dyes, they must use an apron or protective layers. Additionally, they should arrive in suitable clothing for art activities if they regularly engage with these at Kandu.
· Sports & Games in the Park: Secure footwear must be worn by all students to prevent physical injury and pain during active sessions. Again, if they regularly participate in sports at Kandu they should arrive in appropriate sportswear. 
· Allotment & Gardening: Full-coverage footwear, gloves, and robust clothing are required when handling tools or working in the dirt to protect the skin from cuts, stings, or scratches.
· Safeguarding and Minimum Coverage: While Kandu Arts does not police fashion, body shape, or personal expression, all young people must maintain a basic level of body coverage in shared spaces to protect their own dignity, emotional safety, and the wellbeing of others. Genitals, buttocks, and breasts must be covered at all times during sessions, and underwear (including bras, thongs, and boxers) is not treated as outerwear in communal areas. This boundary is not based on modesty or moral judgement; it exists to prevent sexualised dynamics, reduce vulnerability to peer-on-peer harassment, and protect staff from situations that could be misinterpreted. Where clothing choices begin to create safeguarding concerns, or inappropriate dynamics within a mixed-age, mixed-gender environment, staff will address this privately, sensitively, and relationally, focusing on safety and situational literacy rather than shame or criticism.
· Weather & Temperature Limits (Cold & Rain): Prolonged exposure to low temperatures or heavy rain without insulating or waterproof layers introduces a biological risk to health (e.g., severe chills or illness). Insisting a student layer up for the park or allotment during adverse weather is an act of basic physical safeguarding, independent of any modesty standard. 
 
4.  Motivation, Intrinsic Engagement, De-escalation, and Restorative Consequences
At Kandu Arts, we intentionally move away from traditional behaviourist models—such as public token economies, points systems, or punitive sanctions. Research and experience show that transaction-based control often damages relational trust, increases anxiety, and leaves young people passive in their own growth. Instead, we:
Focus on the Relationship – We replace external tracking systems with genuine connection and co-regulation.
Promote Autonomy – We invite young people to be active participants in their development rather than passive compliance-seekers.
Restorative and Relational Consequences – Kandu Arts uses restorative, relational consequences rather than punitive sanctions. Consequences are always proportionate, reflective, and focused on repair and learning. 
4.1 Nurturing Intrinsic Motivation through Self-Determination Theory (SDT)
Our primary goal is to support each young person in developing their own intrinsic motivation—the internal desire to learn, participate, and grow because they find the activities personally meaningful, satisfying, and purposeful. To achieve this, our facilitators should intentionally structure their practice to meet the three basic psychological needs outlined in Self-Determination Theory (SDT):
1. Autonomy (Choice and Voice): Young people have a fundamental need to feel in control of their own decisions and actions.
· In Practice: We do not impose rigid timetables or force participation in non-preferred activities. Instead, our sessions are interest-led and free-flowing in our approach. We follow the young person's lead, offering genuine choices in their creative focus, materials, and pace. We encourage them to express negative emotions safely and actively participate in co-designing their own learning goals.
2. Belonging (Relatedness and Emotional Safety): To explore and take creative risks, young people must feel deeply secure, accepted, and connected to those around them.
· In Practice: We establish an environment of radical acceptance and Unconditional Positive Regard (UPR). We commit to building authentic, non-judgmental relationships. We show the young person that they are valued as a person, completely independent of their immediate behaviour—separating "the deed from the doer". Trust is something we actively work to earn; it is never demanded.
3. Competence (Mastery and Small Successes): Young people need to feel capable of succeeding and developing actual skills. Many of those placed at Kandu have experienced repeated failure, leading to a "fixed mindset" where they believe they cannot learn.
· In Practice: We provide creative, low-stakes activities at the young person's instructional level and scaffold challenging tasks to set them up for success. We help them set reachable, short-term mastery goals focused on personal progress rather than social comparison.
4.2 Effort-Based and Strategy-Use Praise
To protect and build intrinsic motivation, facilitators must avoid ability-based praise (e.g., "You are so naturally talented" or "You are a genius"), which can increase the fear of failure and foster a fixed mindset. Instead, we attempt to use process-based feedback that directly links success to effort and strategy:
· What to do: Focus praise on the specific strategy used and the effort expended. For example: "I can see how much focus you put into arranging those synth tracks today; you really persevered with that rhythm until it sounded right."
· The "Surprise" Reward Standard: To prevent young people from expecting a transaction for "good behaviour," we avoid conditional rewards. Instead, we use occasional, unexpected "surprise acts of kindness" or spontaneous celebrations of progress (such as unexpected access to a special recording tool or a trip) to mark effort naturally.
4.3 Graduated De-escalation Strategy and Practices

When behavioural boundaries are pushed or emotional dysregulation occurs, staff must implement a graduated, least-restrictive approach that matches the adult control level to the young person's immediate emotional state. Our absolute, non-negotiable priority across all interventions is the avoidance of physical restraint or restrictive controls.

To ensure consistency across our 1:1 delivery, all facilitators are required to utilise our Facilitator toolbox. 

Staff must actively draw from the following strategies to manage in-the-moment dysregulation:
· Use of space and time: Allowing ample space and quiet time for the young person to process their emotions.
· Distraction and diversion: Softly shifting focus away from a flashpoint to defuse tension.
· Calm approach: Maintaining personal regulation, a quiet voice, and a grounded posture.
· Children to take ownership of expectations: Inviting the young person to actively lead their workspace rules.
· Changing group dynamics: Adjusting peer pairings smoothly if students are collaborating on a creative project.
· Flexibility: Remaining responsive to the young person's mood rather than forcing a rigid schedule.
· Knowing own limitations: Recognising when an interaction is stuck and asking other staff for immediate help.
· Change of face: Swapping facilitators where possible to reset a tense dynamic completely.
· Trusting the power of silence: Allowing pauses in communication to reduce pressure and give a dignified way out.
· Use of humour: Deploying light-hearted, low-stakes interactions to break a power struggle.
· Giving full attention: Showing you are actively listening through open, supportive body language.
· Repetitive, mindful activity: Introducing low-stress, focused physical tasks (e.g. peeling or winding cables).
· Favourite or familiar activity: Pivoting straight to a high-interest project the student already loves.
· Useful jobs: Helping the team with tasks, using positive phrases like: "I know you're really good at..."
· Change of pace or direction: Altering the speed or focus of an activity before frustration peaks.
· Setting boundaries at the beginning: Laying out clear, collaborative safety expectations before work starts.
· Food and drink break: Offering a spontaneous hospitality reset whenever it is needed.
· Structure with free choice: Providing clear boundaries paired with authentic creative options and reflection.
· Leader self-reflection and awareness: Remaining continuously mindful of your own emotional state.
· Observation and early intervention: Spotting subtle behavioural changes and responding before escalation occurs.
· Pre-session consideration: Reviewing what has been going on for the young person at home and adapting plans.
· Making something into a game: Turning a standard task into a playful, non-threatening interaction.
· Using a gentle, quiet voice: Keeping vocal delivery low, slow, and unthreatening.
· Being enthusiastic: Maintaining a positive, welcoming energy without becoming overly stimulating.
· Grounding and breathing: Practising breathing techniques alongside the young person to promote co-regulation.
· Time to do 'nothing': Granting a guilt-free, unstructured period for the nervous system to settle.
· Moving on and coming back: Stepping away from an unresolved conflict temporarily and returning when calm.
· Sensitivity to headspace: Respecting different opinions and emotional processing speeds without judgement.
· Positive framing: Using positive statements, avoiding the word "don't", and utilising demand-avoidant language.
· Separating the child from the behaviour: Explicitly framing comments around the action, never the child’s worth.
· Listening reflectively: Clarifying and validating what the young person is trying to communicate.
· Communication awareness: Remaining strictly aware of your own voice, intonation, gestures, and modelling.
· Discussions with other staff: Actively consulting colleagues to share best practices and evaluate dynamics.
· Calm, clear communication: Delivering messages concisely at the student's physical level with eye contact.
· Taking breaks: Implementing pauses whenever needed and adapting the session as you go.
· Naming the behaviour and emotion: Softly stating what you see, using phrases like: "I notice... / I wonder..."
· Empathising instead of patronising: Validating their struggles genuinely without talking down to them.
· Building in routines: Providing predictable, comforting structures for those who thrive on consistency.
· Creating limited choice situations: Offering structured options to grant autonomy without overwhelming them.
· Engineering success: Setting up low-stakes milestones and actively reminding them of past achievements.
· Avoiding "why?" questions: Strictly refraining from asking why they acted out, which causes defensive blocks.
· Maslow's hierarchy of needs: Reviewing and prioritizing basic physiological and safety needs before all else.

For more detailed information regarding Wiltshire Council’s Behaviour Support Training completed by staff, including the graduated de-escalation thermostat and Dreikurs' Misdirected Goals diagnostic matrices, please see Appendix A of this policy.


4.4 End-of-Day Reflective Practice and Guidance

De-escalation requires continuous, collaborative adaptation. Staff are required to actively reflect on the application of these Wiltshire Council principles. 

At the end of every day, facilitators must participate in team debriefs to share the care load. 

If a member of staff is ever unsure of a young person's behaviour, finds themselves stuck in a reactive loop (such as feeling threatened or frustrated), or need guidance – they must bring these reflections to the Senior Leadership Team (SLT) and more experienced facilitators during end-of-day debriefs. Together, the team will dissect the interaction, trace the misdirected goal, and re-strategise for the next session.

4.5 Behaviour Recording and Reporting

All significant behaviour incidents, safeguarding concerns, and restorative interventions are recorded on CPOMS. The Senior Leadership Team (SLT) regularly reviews behaviour trends and discusses these in debriefs to identify patterns, triggers, and support needs. 

Behaviour summaries and progress updates are shared with commissioning schools and local authorities where appropriate as part of our ongoing review cycle, ensuring full transparency and collaborative planning.

5. Proactive and Tailored Support Pathways (SEND / SEMH)

A significant proportion of young people in alternative provision hold identified Special Educational Needs and Disabilities (SEND) or complex Social, Emotional, and Mental Health (SEMH) needs. We do not expect these young people to conform to standard mainstream templates; instead, we map out highly personalised support pathways to help them meet behavioural and emotional standards:
· Pre-Admission Safeguards and Baselining: No young person may commence a 1:1 session until Kandu Arts has received and reviewed historical safeguarding records, Special Educational Needs (SEN) profiles, Education, Health and Care Plans (EHCPs), and previous school behaviour reports from the commissioning school or Local Authority. This ensures staff are fully briefed on environmental triggers and safety protocols.
· Individual Risk Assessments (IRAs): Every young person has an active, bespoke IRA outlining their specific strengths, triggers, communication needs, and de-escalation strategies.
· Interest-led, Free-flowing Sessions: We prevent disengagement by structuring sessions around the young person’s creative interests (music production, art, film, sports) to foster a sense of competence, autonomy, and purpose, allowing activities to flow organically rather than forcing them into a rigid, predetermined schedule.
· Structured Sensory and Movement Breaks: Young people who struggle with focus, ADHD, or trauma-related hyperarousal are provided with proactive sensory breaks or outdoor walks to regulate their physical systems before distress escalates.
· Multi-Agency Support Pathways: We work in close partnership with commissioning SENCos, local Educational Psychologists (EPs), Wiltshire CAMHS, and Wiltshire Council's Alternative Provision and SEND teams. We aim to host and facilitate EHCP review meetings on-site where possible to ensure the educational and therapeutic provision remains seamlessly aligned with the young person’s needs.

6. Specific Risk and Safeguarding Frameworks
To protect the physical and digital safety of everyone at Kandu Arts, we enforce strict controls around specific high-risk issues:
6.1 Banned Items, Searching, Screening, and Confiscation
Kandu Arts maintains a secure, drug-free, and weapon-free environment.
· Banned Items: Weapons (knives, blades, etc.), illegal drugs, alcohol, personal lighters, matches, or vaping/smoking equipment are strictly prohibited on-site.
· Hand-In Procedures: It is mandatory for young people to hand in any personal lighters, vapes, or over-the-counter medications upon arrival at the building. These items are securely locked in the secure lockers by staff for the duration of the session and returned upon departure (or handed directly to parents/carers).
· Medication Storage: No young person is permitted to carry medication on-site, with the exception of immediate emergency asthma inhalers (where a labelled spare must also be stored in the medicine box). All other prescribed medications must be handed to the SLT, logged, and stored in the medicine box.
· Searching and Confiscation: In line with national DfE guidelines, if a staff member has a reasonable suspicion that a young person is carrying a banned item, they must immediately inform the SLT. Staff must never attempt to conduct a physical body search. Only authorised SLT members may search a young person's bag or outer clothing, and this must always be witnessed by a second staff member. Any weapon, illegal substance, or drug paraphernalia found must be confiscated immediately, logged on CPOMS, and handed to the police.
6.2 Mobile Phone Restrictions
· Mobile-Free Environment: To reduce digital distraction, cyberbullying, and safeguarding risks, Kandu Arts is a mobile-free environment by default.
· Hand-In Mandate: All young people must hand in their mobile phones to their assigned facilitator at the start of their daily session. Phones are placed in a secure, designated storage tray in the locked office.
· Exceptions: Access to mobile devices is permitted only by explicit exception under SLT approval for specific creative tasks (e.g., using a phone to retrieve personal lyrics) and must be directly supervised by a facilitator.
6.3 Prevention of Child-on-Child Abuse and Bullying
We maintain a zero-tolerance stance on peer-on-peer harassment, intimidation, or coercion.
· Sexist, Racist, Homophobic, Transphobic, or Disability-Based Bullying: Staff must actively challenge and immediately report any discriminatory language, attitudes, or demeaning behaviour.
· Sexist Harassment & Violence Against Women and Girls (VAWG): Misogynistic language, sexual harassment, or harmful gender stereotypes will never be dismissed as "banter" or "just a laugh". They are treated strictly as safeguarding concerns.
· The Three-Tier Operational Intervention Pathway:
1. Safety & Separation: Staff will immediately separate the individuals involved to secure physical and emotional safety, providing immediate 1:1 pastoral support.
2. Investigation & Evidence Capture: Authorised DSL/SLT members will investigate immediately. Cyberbullying or online abuse will be captured and secured via our active Senso.cloud endpoint monitoring software, preventing deletion of digital logs.
3. Restorative & Disciplinary Action: The perpetrator will undergo targeted discussions focusing on the impact of their actions. Commissioning schools and parents/carers of both parties will be formally notified within 24 hours.
· Mandatory Trend Logging: Every incident of bullying, harassment, or discriminatory language must be logged on CPOMS. The SLT reviews these logs monthly to identify recurring behavioural trends, hotspot locations, or vulnerable targets.
7. Legal Protections, Authority, and Off-Site Power
Staff must be confident in their legal authority to manage behaviour and maintain safety across all Kandu Arts activities:
· Statutory Power to Discipline and Manage Behaviour: All employed and contracted staff at Kandu Arts hold the legal power to discipline and manage the behaviour of young people under our charge. This authority is derived from our educational duty of care and the contracts established with commissioning schools and local authorities who delegate this power to us.
· Off-Site Power: This legal authority is not limited to the primary building; it extends fully to any off-site activities, community outreach, sports programmes, and transits. Staff have the explicit power to manage behaviour, establish safe boundaries, and implement restorative consequences when young people are off-site at John Coles Park, Monkton Park, the skate park, town walks, or the Kandu S.H.O.P.
· Legal Protections: The law protects staff who use reasonable, proportionate, and necessary measures to maintain safety, prevent crime, or manage disruptive behaviour, provided they act in accordance with this policy and the Staff Behaviour Policy.
8. Positive Handling and Physical Intervention
At Kandu Arts, our primary goal is to entirely avoid the use of physical restraint and other restrictive interventions through proactive de-escalation, relationship building, and environmental controls.
8.1 The Default Focus on De-escalation First
Physical intervention must never be the first response to a behavioural challenge. Non-physical, proactive strategies must always be completely exhausted first, including:
· Verbal Diversion & Reassurance: Using calm, low-volume vocal comfort, validating statements, and distracting topics.
· Changing the Environment: Moving the young person to a different, quieter room or heading outside for a regulated walk.
· Reducing Crowds: Asking other young people or non-essential staff to leave the area immediately to de-escalate social pressure and audience dynamics.
· Tactical Protective Positioning: Maintaining a comfortable physical distance, ensuring you do not stand in a way that blocks the exit, and never cornering a dysregulated young person.
8.2 Definition of Permissible "Reasonable Force"
· Strict Rule of Absolute Last Resort: Reasonable force (including physical touch, guiding, or holding) may only be used when all non-physical de-escalation strategies have been fully exhausted and have failed, or where the immediate danger is too acute to wait.
· Permissible Triggers: Force may only be used as a protective, emergency measure to prevent a young person from:
1. Causing immediate physical injury to themselves or others.
2. Committing a criminal offence.
3. Causing severe, dangerous damage to property that poses an immediate safety hazard.
· Prohibition of Force as Punishment: Under no circumstances may physical contact, force, or restraint be used as a threat, a disciplinary sanction, a form of correction, or a punishment.
8.3 Banned and Prohibited Restraints
Kandu Arts enforces an absolute ban on any restrictive physical interventions that carry significant clinical risk. The following holds and techniques are strictly prohibited at all times:
· Prone Restraint: Any hold that forces a young person face-down onto the floor or any flat surface is strictly banned, due to the high risk of positional asphyxiation.
· Supine Restraint: Forcing a young person face-up onto the floor is strictly banned.
· Holds Compromising Breathing: Any hold that places physical pressure on the chest, lungs, ribs, throat, or neck is strictly banned.
· Pain-Compliant Techniques: Any physical hold that relies on inflicting pain (such as finger locks, wrist locks, or joint hyperextension) to force compliance is strictly prohibited.
· Seclusion/Confinement: Locking a young person alone in a room from which they cannot physically escape is strictly prohibited. This is a severe breach of statutory guidance.
8.4 Individual Behaviour and Positive Handling Plans
For any young person identified as high-risk, possessing a history of intense physical aggression, or holding complex SEND/trauma profiles where physical intervention might be reasonably foreseeable:
· Co-Production Mandate: A bespoke Individual Behaviour and Positive Handling Plan must be co-produced prior to active sessions commencing.
· Key Partners: This plan must be co-authored alongside the young person's parents/carers, the commissioning school/local authority, and any relevant clinical or healthcare teams (such as CAMHS practitioners or occupational therapists).
· Plan Contents: The plan will explicitly detail the specific verbal and physical triggers, agreed personalised de-escalation scripts, preferred calming environments, and highly specific, approved physical holds (if any) that are safe for that specific young person.
9. Post-Incident Governance, Same-Day Reporting, and Debriefs
To ensure absolute transparency and comply with statutory safeguarding duties, any instance of behavioural escalation or physical intervention triggers a strict post-incident workflow:
9.1 Reporting Windows and Same-Day Recording
· 1-Hour Window for Use of Force: Any emergency use of physical contact, reasonable force, or physical restraint must be logged on CPOMS and verbally reported directly to the DSL (Tammy Farrow) or Deputy DSL (Tommy Deedigan) within 1 hour.
· 2-Hour Window for General Incidents: Any significant behavioural escalation, verbal aggression, safety concern, or crossing of boundaries must be logged on CPOMS within 2 hours of the session ending.
· Central Log Recording: The DSL maintains a secure, centralised log of all behavioural incidents and physical interventions. CPOMS records must be factual, objective, neutral, and written in the young person’s own words wherever possible.
· Mandatory Same-Day Parent/Carer Notification: The DSL or member of the SLT must contact the young person’s parent/carer and the commissioning school/local authority on the exact same day of the incident (and no later than 24 hours) to provide a clear, transparent explanation of what occurred.
9.2 Post-Incident Support, Well-being, and Debrief Structures
We recognise that physical interventions and intense behavioural escalations can cause significant emotional distress and vicarious trauma for both young people and staff.
· Immediate Physical Assessment: Immediately following any physical incident, staff must check both the young person and themselves for any physical injuries. If injuries are present, immediate First Aid must be administered, and emergency medical services (999) contacted if required.
· The Staff Debrief (Reflective Supervision): The SLT will conduct a formal, supportive debrief with the affected staff member before they leave site. This is a non-judgmental, reflective space designed to check on staff well-being, unpack the triggers of the incident, and ensure the staff member feels fully supported.
· The Young Person Debrief & Reintegration: Once the young person is fully calm and has returned to their Window of Tolerance, a trusted facilitator will engage them in a supportive, empathetic conversation. This conversation is designed to check on their emotional well-being, explore what went wrong, and plan how to prevent it in the future. Staff must deliver a "letting go conversation" to assure the young person that we do not hold a grudge and that they are safe and welcome.
· Immediate IRA Review: The SLT and the assigned facilitator must review and amend the young person's Individual Risk Assessment (IRA) and behaviour plan within 48 hours and prior to their next scheduled session to adjust environmental controls and prevent future escalation.


APPENDIX: Facilitator Toolkit

A: Wiltshire Council Behaviour Support Training 

A.1 – Thermostat Model
When boundaries are crossed or dysregulation occurs, staff must remember and apply the graduated approach from our Wiltshire Council Behaviour Support Training. This framework functions like a thermostat, measuring the level of adult control required against the young person's emotional state, moving from lowest control to highest control.

Our absolute priority across all stages is the avoidance of physical restraint and other restrictive interventions. Individuals naturally seek experiences to maintain their own internal emotional balance; our task is to provide the relational environment that allows them to do so safely.

Stage 1: Prevention (Control Level: Off)
The foundational tier of our behavioural system focuses entirely on creating a safe, supportive alternative learning environment to prevent challenges before they arise.
· Environmental Co-Regulation: Staff must consciously manage and adapt the physical space, including lighting, air quality, room temperature, background music, overall room life/colour, and the arrangement of equipment.
· Structural Predictability: Ensure clear preparation, transparent communication, well-mapped seating, smooth transition arrangements, logical motivators, and clear commissions.

Stage 2: Subtle Approaches (Control Level: Low)
Used to tackle low-level disruptions smoothly without drawing public attention to the unwanted behaviour.
· Proximity Control: Moving subtly closer to the young person to offer quiet reassurance or an invisible boundary.
· Tone of Voice: Keeping the voice regulated, calm, low, and non-threatening.
· Non-Verbal Communication: Using supportive eye contact, open body language, or relaxed gestures.
· Active Redirection: Softly shifting the focus toward a preferred task or offering a quick movement break to reset energy.

Stage 3: Explicit Approaches (Control Level: Increased Control)
When preventative and subtle strategies are not working, staff must step in with highly explicit, structured communication tools. This stage relies on specific linguistic frameworks designed to de-escalate without creating an audience or provoking a power struggle:
· Noticing and Naming: Name the behaviour directly but completely without shame or judgement.
· Linguistic Defusion Tools:
· Partial Agreement / Agreement Frames: Diffuse arguments by validating their perspective first (e.g., "I hear you, and you're right, this track is frustrating to mix today...").
· Acknowledge Ambivalence (SAGE "Yes, but..."): Meet their resistance with understanding before restating the boundary.
· "When... Then" Frameworks: Frame instructions as sequential opportunities rather than demands (e.g., "When we finish packing away the cables, then we can head outside for a break").
· The Broken Record Approach: Repeat the calm, reasonable instruction consistently without getting pulled into side arguments.
· Avoid the Interrogative "Why?": Ask simple, action-oriented redirecting questions. Staff must strictly avoid using the word "Why?", which causes highly stressed young people to become defensive.
· Clear Reminders: Provide a brief, neutral reminder of shared expectations and explicitly link back to our behavioural system or clear boundaries.
· Time Apart: Provide a brief, informal moment of physical separation within the room to decompress.

Stage 4: Time Away (Control Level: High)
Time Away approaches are appropriate only when explicit approaches have had no effect or when the learner has behaved in a dangerous way. It is strictly a period for neural reset, not a time to complete learning, nor is it a punishment or seclusion.
When facilitating Time Away, staff must explicitly structure the response around four core operational questions:
6. Where is it accommodated? The young person must be guided to a pre-identified, designated quiet safe spot or low-stimulus creative zone.
7. How will supervising adults respond? Adults must remain nearby to preserve safety, using minimal verbal interaction. The focus is on calm, parallel presence until the young person is regulated.
8. What will the learner do? The learner will engage strictly in regulating, low-stakes calming activities of their choice to bring their nervous system back into balance.
9. What will happen to missed learning? Missed projects or creative tasks are set aside completely until the reset is finished. They are addressed later through collaborative, low-pressure scaffolding.

A.2 De-escalating by Goal: Dreikurs' Misdirected Goals of Behaviour

To ensure de-escalation is effective, facilitators must recognise that challenging behaviour is always a young person trying to communicate an unmet need. In line with Dreikurs' theory, we identify four misdirected goals of behaviour, map their cycles, and mandate specific strategies to interrupt those cycles:
	Misdirected Goal
	The Young Person's Core Feeling
	The Young Person's True Need
	The Default Adult Reactivity Cycle (To Avoid)
	Mandated Facilitator Action

	Attention Seeking
	Feels abandoned
	Needs to be seen, heard, and valued
	Adult feels frustrated reprimands or ignores  young person gets negative attention or continues to feel ignored.
	Meet the need pro-actively: Replace negative attention with positive attention. 

Verbally let them know you are thinking about them outside of crisis moments.

Plan dedicated 1:1 creative support/activity together.

	Power Seeking
	Feels powerless
	Needs to have legitimate control
	Adult feels threatened confronts and fights for control  young person gains temporary power through confrontation.
	Meet the need structurally: Allow the learner active voice and choice. Having their say is as important as having their way. 

Ensure choices are genuine, grant legitimate power through responsibilities, use humour to diffuse, avoid becoming entrenched, avoid sarcasm, and ignore diversion attempts.

	Vengeful Behaviour
	Feels wronged or hurt.
	Needs to feel a sense of justice
	Adult feels angry/punitive applies arbitrary sanctions young person feels more aggrieved and deeply wronged.
	Meet the need restfully: Recognise the learner's effort to protect themselves. 

Avoid retaliation and remain objective by separating the deed from the doer. 

Explain clearly that inappropriate behaviour cannot be accepted, but immediately offer help, encouragement, and a safe, private space to sort things out and repair relational damage away from an audience. 

Teach appropriate expression of feelings.

	Displaying Inadequacy
	Feels incompetent
	Needs to be deeply understood
	Adult feels saddened dismisses perspective or feels hopeless and gives up  young person continues to refuse, gives up, and confirms incompetence.
	Meet the need gently: Relax all performance pressure. 

Acknowledge honest effort, provide objective feedback based on evidence while avoiding over-encouragement, set tiny, bite-sized targets, visually record small successes, and encourage the learner to self-monitor progress.
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